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They will add the numbers, or subtract the lower from the upper number, or multiply 3X2 and 2X3, etc., getting 66, 86, and 624, or respond to the element of 'Multiply' attached to the.two-place numbers by "I can't" or "I don't know what to do," or the like; or, if one is a child of great ability, he may consider the 'Multiply3 element and the bigness of the numbers, be reminded by these two aspects
'9 of the situation of the fact that _9 multiply' gave only 81,
'10
and that 10 multiply' gave only 100, or the like; and so may report an intelligent and justified "I can't," or reject the plan of 3X2 and 2X3, with 66, 86, and 624 for answers, as unsatisfactory. What the children will do will, in every case, be a product of the elements in the situation that are potent with them, the responses which these evoke, and the further associates which these responses in turn evoke. If the child were one of sufficient genius, he might infer the procedure to be followed as a result of his knowledge of the principles of decimal notation and the meaning of 'Multiply,' responding correctly to the 'place-value' element of each digit and adding his 6 tens and 9 tens, 20 twos and 3 thirties; but if he did thus invent the shorthand addition of a collection of twenty-three collections, each of 32 units, he would still do it by the operation of bonds, subtle but real.